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BACKGROUND

In August 2022, Moms for Liberty - Bay County chapter emailed the Superintendent and
School Board of Bay District Schools expressing concerns about Social Emotional
Learning (SEL) and Critical Race Theory (CRT) in Bay District Schools (BDS). This
email was prompted after a review of past school board meeting minutes and seeing the
SEL permission slip for parents to sign during the 2021-2022 school year posted on the
BDS website. The permission slip is no longer used and the SEL is now part of the Life
Skills curriculum.

According to the minutes of school board meetings in 2019-2020, the district chose to
use Merrell Strong Kids and Botvin Life Skills curriculum to meet the requirement to
teach Life Skills as stated in the State Academic Standards.

State Academic Standards

http://www.leg.state.fl.us/statutes/index.cfm?App_mode=Display_Statute&URL=1000-
1099/1003/1003.html

(n) Comprehensive age-appropriate and developmentally appropriate K-12 instruction on:

1. Health education that addresses concepts of community health, consumer health,
environmental health, and family life, including:

a. Injury prevention and safety.
b. Internet safety.

c. Nutrition.

d. Personal health.

e. Prevention and control of disease.



f. Substance use and abuse.
g. Prevention of child sexual abuse, exploitation, and human trafficking.

2. For students in grades 7 through 12, teen dating violence and abuse. This component
must include, but not be limited to, the definition of dating violence and abuse, the warning
signs of dating violence and abusive behavior, the characteristics of healthy relationships,
measures to prevent and stop dating violence and abuse, and community resources available to

victims of dating violence and abuse.

3. For students in grades 6 through 12, awareness of the benefits of sexual abstinence as

the expected standard and the consequences of teenage pregnancy.

4. Life skills that build confidence, support mental and emotional health, and enable

students to overcome challenges, including:
a. Self-awareness and self-management.
b. Responsible decision-making.
c. Resiliency.
d. Relationship skills and conflict resolution.
e. Understanding and respecting other viewpoints and backgrounds.

f. For grades 9 through 12, developing leadership skills, interpersonal skills, organization
skills, and research skills; creating a resume, including a digital resume; exploring career
pathways; using state career planning resources; developing and practicing the skills necessary
for employment interviews; workplace ethics and workplace law; managing stress and
expectations; and self-motivation. Health education and life skills instruction and materials

may not contradict the principles enumerated in subsection (3).

According to Dawn Capes, director of student wellness programs, Bay District Schools
chose this curriculum to Life Skills taught by mental health professionals and trained
teachers who are part of the Mental Health TRIAD teams. The curriculum is available
for Pre-K through 12" grade and is taught in classrooms the TRIAD team and teacher
determine there is a need. In 5" -8 grades, the social studies time is used.



SUMMARY

Our Moms for Liberty-Bay County chapter is concerned about the curriculum chosen to
meet these standards. In our opinion the curriculum reveals too much personal
information and does not include the family or their values in the discussion. It
leaves the child vulnerable and open to suggestions from the facilitator and
peers.

The curriculum chosen also relies heavily on social emotional learning (SEL).

SEL is being used nationwide to sexualize children and open their minds to gender
fluidity. The use of this curriculum is grooming children away from their families and
creating gender confusion.

While the use of SEL in teaching has been used for many years, Transformative SEL
takes it to a new level that crosses into critical race theory and social
justice. https://casel.org/events/building-culture-equity-sel-conference/

e SEL can help adults and students have courageous conversations about race,
privilege, and the power dynamics that have dispossessed minorities for
centuries.

e Transformational SEL offers a means for addressing social justice and the
underlying cultural and political structures that have long promoted
inequities (race, class, gender, etc.).

CASEL is the organization pushing this agenda into the schools and created Merrell
Strong Kids which is being used at Bay District Schools.

CURRICULUM REVIEW

A group of 5 local parents reviewed the Merrell Strong Kids Curriculum and Botvin Life
Skills curriculum during the month of September. All reviewers are residents of Bay
County with children and some with grandchildren. One reviewer is a writer. One
reviewer has nursing experience. One was a teacher for over 20 years. One has
experience directing and recommending mental health services to employees. One
participated in individual and group mental health therapy.

Each person chose which workbook and teachers guide to review. Each person
provided their summary and observations of the curriculum. The reviewers liked the
no-smoking/no-drugs/no-alcohol message of the Botvin Life Skills training but disagreed
with how the curriculum teaches the child with role-playing situations. The reviewers
liked the identification of emotions for PreK and Kindergarten. None of the reviewers



appreciated the lack of parental participation, the role playing, personal information and
the emotional triggering of students in grades 1-12.

OBSERVATIONS OF SEL CURRICULUM — BELOW ARE ACTUAL COMMENTS FROM THE
REVIEWERS.

Kids explore their truths, which is training in moral relativism.

SEL teaches kids to navigate this world based on how they feel, without critically
thinking through a problem. The danger of SEL is placing emotions before facts and
truth.

These teachers are not trained psychologists and are not equipped to deal with issues
or reactions that could come up in these “psychotherapy” sessions. Could be
dangerous. Doesn’t belong in school. Also, this makes the children so vulnerable to
manipulation.

No mention of seeking out parents for help

The whole curriculum is about FEELINGS which is problematic on many levels.

Botvin Life Skills was written by psychologists and psychiatrists and crossed the line
into child group therapy. When the curriculum has the teacher tell the students they
must keep the information in this class confidential, right there is a red flag.

Merrell Strong Kids curriculum also has a teacher warning to make sure kids practice
confidentiality. There are parent letters explaining what the teacher is doing with the
child, so there is some visibility to the parent, but you do not hear the questions from the
kids and their answers. You do not participate in the role play with your child. There is
a lot of role-playing in these lessons that puts your child into situations they may or may
not be experiencing. Kids are asked to share their own experiences and are asked to
help their friends instead of seeking help from their parents.

Lastly Merrell Strong Kids has strategies for cultural
adaptations. https://www.apa.org/pi/oemal/resources/policy/provider-guidelines




"Psychological service providers need a sociocultural framework to consider diversity of
values, interactional styles, and cultural expectations in a systematic fashion. They need
knowledge and skills for multicultural assessment and intervention, including abilities to:

1. recognize cultural diversity;

2. understand the role that culture and ethnicity/race play in the
sociopsychological and economic development of ethnic and culturally diverse
populations;

3. understand that socioeconomic and political factors significantly impact the
psychosocial, political and economic development of ethnic and culturally
diverse groups;

4. help clients to understand/maintain/resolve their own sociocultural
identification; and understand the interaction of culture, gender, and sexual
orientation on behavior and needs."

In the intro | learned that staff training and professional development should have
occurred and that the PreK Level involve ten lessons, done once a week for about 30
minutes over the course of ten weeks. That immediately set off the following questions:

1. How much training did teachers receive? (one hour, a day, etc.)
. Who did the training? What were their credentials?

. What did the training involve? (Sit & get, online module, interaction, discussion etc.)

A W N

. Was the training grade-level specific, or a general training?
5. Has there been any follow-up since the initial training?
6. Are teachers seeing an impact on students by using this curriculum?

7. Is the curriculum still being used? (If | walked up to a teacher and said tell me about
the Strong Kids curriculum, would they be able to discuss it)

8. Is this an area that has been checked off the must-do list and is now sitting on a
shelf?

The PreK lessons are very concrete - teaching students to name and understand how
they might react when having these feelings. It works on teaching them to use their
words, instead of just acting out. Much classroom misbehavior stems from internal



conflict students are having and they are crying out for help - they want a teacher to
ask, “Hey, what is going on? Talk to me”.

EXCERPTS FROM THE CURRICULUM

CASEL — Merrell Life Skills teachers guide. This is the Prevention Triangle Model upon
which the curriculum is based. The classroom lessons need to stay at the primary
prevention level but should never include students sharing personal information.




CASEL — Merrell Life Skills teachers guide. “If You’re Happy and You Know It Song,
redone for PreK - | like it, Kids need to know they have other emotions than just happy
and sad.




Botvin Life Skills Student guide. This is the middle school workbook. Botvin hits the
same topics in each grade level with different questions. Each year, the child is
encouraged to act based on a decision not made with their parents, but with their peers.




d h situation. Clarify (identify) the proble
- e thelr likely conseqeren o i

Use the 3 Cs model to make a decision for your practice situation.




Botvin Life Skills teachers guide. This curriculum needs training. How often do the
TRIAD teachers and mental health professionals receive training?

Curriculum Materials
The LifeSkills Training curriculum includes:
e Teacher’s Manual: A comprehensive, step-by-step manual with
~ instructions for implementing the program.

tive guudc that provides students with the
am. The guide includes activity




Botvin Life Skills teachers guide. The guide warns that “sensitive information” will be
disclosed by the student.

Botvin Life Skills teachers guide. These ground rules are similar to ground rules for

group therapy. Note: Anything discussed in the class remains confidential. Parents
must be aware and allowed to be present when this type of discussion is happening

with their child.






Botvin Life Skills student workbook. This exercise labels the student as a passive,
aggressive or assertive person. It implies that “C” is the correct answer. There is no
value system explained that guides you to the appropriate response. For question 4,
my child was taught not to stay at a party where other 12 year-olds are drinking beer so
none of the responses are correct.
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Botvin Life Skills student workbook. What is the purpose of having a child addressing
these issues without parents and values that help to guide decisions? Again, these
questions are for 12 year-olds, not adults.




Merrell Strong Kids teachers guide. Each year builds on the next for the Merrell Strong
Kids curriculum. Here are contents for the 6"-8" grade. Approx ages 11-13 years old.




Merrell Strong Kids student workbook. Like Botvin, Merrell Strong Kids has group rules.
Personal information will be shared in the group and to keep it confidential. Again,
parents need to be informed and be allowed to be present with their child or be able to
opt out of the curriculum.

LESSON 1: About Strong Kids: Emotional Strength Trainin C] ‘

YKiBsS. |

qi
T 2. Come prep.aal"ed and do your best work: Complete any activities assigned from the last
lesson. Participate in activities as you feel comfortable.

3. Personal information stays in the group: What is talked about in the group stays in the
group. Do not gossip about what other people have shared.

Merrell Strong Kids student workbook. In this section children aged 11-13 are asked to
pinpoint emotions when they happened, what they were doing, what does it tell about
yourself? This is a group therapy session with self-evaluation, without parental
involvement.
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Merrell’s Strong Teens—Grades 9-1
by Dianna Carrizales-Engelmann, Laura L. Feuerborn,
Copyright © 2016 by Paul H. Brookes Publishing




Merrell Strong Kids teachers guide. Please note paragraph 3. In small groups, have
students talk about situations in which they noticed an emotion and the physical feeling
they think they are experiencing at this moment. This makes a child vulnerable and
open to the suggestions of the facilitator. This is done in front of peers and without
parents.

66 * The Strong Teens—Grades 9-12 Curriculum

- feels relaxed and calm, you might be feeljn, 3
;gomuacll,'lol‘?,;ﬁs, your body feels shaky, your breathing 1s§hhip‘: or %"M
= beating faster, you might be feeling stressed or afraiq, .- 3nd Yogr My,
part of your nervous system that pIepares you to fight, fiee, o, s w o
Different people can feel different things, but we all eXperience is B
toms with our emotions and M{Ith varying lf.vtenslties. Let’s go anphwcalw‘f‘
can see how your body experiences emotions. activlg,::';:; o
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L
Activity A: Identifying Physical Feelings
G 4-9 MINS. Use Supplement 1.6 (List of Emotions:, Lesson 1) as a guide, ¢y,
below to give students an opportunity to practice j dentify; %se%
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tions associated with emotions. Examples of emotiong and cl;‘g
ical sensations are listed below. Tresp,
Sample Script nd

Let’s practice noticing any physical feelings we may experience
an emotion. i v

gxt

1. Play songs or sounds that can evoke emotions (e.g,
Williams, “Don’t Worry Be Happy” by Bobby McF
tions students felt and what their bodies were e; i

2. Ask students to close their eyes and tak W e

recall a situation, perhaps being on the b
their favorite place. Instruct them to lmagm
were doing, saying, or thinking. Ask them to 1
they detected related to the emotion and aél"(”h

3. In small groups, have students talk about situa
emotion and the physical feelings they think the
about the emotions and physical feelingé th :

If §tudents are not talkative, consider usj .
haiku), song, or dance to express elﬁdi;ié

;elow are example emotions with possible
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Worry: Stomach
restless, tired

®  Stress: Aches and pg;
. nd pains, Stomachachegy,
shallow breathmg, clencheq Jjaw and

Regret and saqp,
ess: Tired/fatjoye
Stomach upset, genera] p a::tlg“ ac

Fear: Heart beats fast, breath ls L’ ‘
210} [

disconfort, headache,
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* Confusion ST 1
E and irritation: Dizzy, head feels fuzzy, body is tense and jumpy
mbarrassment or awkw:.

Pounding or beating o ardness: Face feels warm, body feels warm, heart

Experiencing Emotions on g
Continuum from Comfortable to Uncomfortable

5-10 MINS. Emoti g
G motions are felt on a continuum from uncomfortable to neutral to comfortable.
Sample Script

zne:ﬂons can feel really comfortable, really uncomfortable, and somewhere in be-
. n. Really comfortable might feel like, “I love this feeling and | want to feel this
e way e th'e time!” Really uncomfortable might feel like, “Make it stop! | don’t want
: fodngt this way anymore!” If it's somewhere in between, we might not even notice
e emo'tmn, One way is not better or more normal than the other way to feel.
Depending on the situation and the circumstances, it can be totally normal to feel
comfortable in some situations and uncomfortable in others. Some situations can
o even make us feel both comfortable and uncomfortable at the same time. Also,
- Sometimes something can artificially cause us to feel a certain way, or even mask
our true emotions, like alcohol, drugs, food, or other things we do to our bodies
Whun‘ us in the long run. Sometimes, these substances are taken to avoid
feeling uncomfortable or to escape. Doing this is not helpful to learning about and
our er ; it only makes things worse. Understanding how we feel

table, uncomfortable, somewhere in
,g,yeoﬂyé*igms afl s1vzpeM

‘ %uxeét‘}gﬂsiﬂm jormd  2WiM BES )
out how the student feels?



Merrell Strong Kids student workbook. This is from grades 9-12. Kids aged
approximately 14-18. These scenarios do not have any value explanations. They pose

a disturbing situation and ask for a level of feeling. Is the goal to get kids feeling
comfortable in these situations? Is the goal to have them be uncomfortable and open to
the right answer given by the facilitator? All scenarios are being done with peers and a

facilitator, with no parental involvement.

SUPPLEMENT 2.3

Practice

Scenarios

Scenario 2: A friend just tol

r lunch

us fol E k d
nt to go off camp . her dad is getting marri Yoy
0 minutes and r)]’oger;?“gl on |she hasn’t met. She do:nt.o %m“‘il
5 q ure it's enougn- & he’ll have to spend t; : e
money, but your® n:rffasnt pecause if you're laté, ﬁew A concler:-]e With U:g
s ct'%ist;t'irgﬁ You're really hungry: Ve i going to spend much nn?;_’ WF’ dag
Il ge to the food place YO her brother. He hardly seee tnh hm?\;}‘

ide t in
;ij:ec.'?fiur heart is beating fast, you ar?o'r?’ye:l:? fo?)d The friend says she has a he';ed':c“w. \
quickly, and your legs ache. You pay feels tired. hel

tries to talk to you,
and eat fast. When a classmate S e .

ou snap at him. You notif:e your
r):un, but the hunger is going away. You get'tback to
class just in time—you had to run to make it.
Twist: You drop your drink on the way bac
Scenario 3: You connected with someone frf)m
school through social media who you really like schqol and mr headr IsoT(eone shoug; :
and want to go out with. The last message he sent Yoq jump a little anh 00K around, ing
sounded like he wanted to get together too, but to find vyhere the sl outlng can‘]e from,
he hasn’t contacted you in a couple days. You feel | You notlc? that the bus driver is shoyg;
like you have a lot of energy but can’t focus. someone’s name and has a baCKDa‘*in
his hands. You feel your body relax.

Twist: Someone on social media posted a photo

of the person you like with someone else.
Scenario 5: You are working on a project that’s Scenario 6: Your coach tells you that yoy
due tomorrow and you just got started on it at did better this game than the last. Your
5 p.m. You’re not sure where to start and are body feels calm and excited. It’s important
pretty sure you don’t have all the information you | to you that the coach noticed how you did. | -
need. You keep getting up out of your chair and TS ]
you say something mean to your sister. It’s hard to W.ISL in the other hand, your coach
i said this in front of your teammates. You
wonder what they think because they
did not get this same feedback. In fact,
the coach was upset last game because
of another teammate’s performance.

k to class.

Scenario 4: You are in front of the

Really comfortable Really uncomfortable

Merrell's Strong Teens—Grades 9-12: A Social and Emotional Learni i econd
§ ¢ earning Curriculum, i
by Dianna Carflzalss-Engelrnann. Laura L. Feuerborn, Barbara A. Ggueldner. :r:z ganh K. fg:‘lon.
Copyright © 2016 by Paul H. Brookes Publishing Co, Inc. Al rights reserved,




Merrell Strong Kids student workbook. Different scenarios for Grades 3-5.

SUPPLEMENT 2.3

‘Practice Scenarios ;
Scenario 2: You just founq out

id Somethmg' know had a bad thing happe,' oM\
4 mean. Your bOdgrf25;1 You think you might cry anqg yol?\:i"‘ R
jumpy:; you think you PR ESCELT fore, | alore = ‘J‘Q
hit something. Yf’u' VZ ;gna, to do somethiqg Twist: You also notice that other 5 E
You wonder if this is You've noticed that this | a4, too, and you were tolq that fe, Oplg N +
way is normal. Sling e \

hings to other kids,

about it or stay quiet.
kids react to that

classmate says mean t
and you watch how these
classmate.
Scenario 3: You watch a TV show or movVi
that has some scary parts. You really like t
movie, you enjoy being with your friends, and
you notice your body feels energized.

Twist: You also feel your heart beating fast,
you feel jumpy inside, and you think about
scary things happening in real life.

Scenario 5: You're working on a writing
assignment that's due tomorrow. You can’t
think of what to write, and you don’t under-
stand the directions. You keep getting up out
of your seat or fidgeting. Your thoughts are
stuck on how you’d rather be doing some-

ie |Scenario 4: You are in the Cafeterig a
he |someone standing behind you yejiq r: d
loud. Your body feels startled ang y0ua“y
Twist: You turn around and see that anofy,
person is doing cartwheels and propgy, e
into the person who screamed. Ng oney b
hurt. Your classmates are laughing =
Scenario 6: Your teacher or coach giveg
a compliment such as, “Nice work_” Yow\mu |
body feels calm and excited. It’s important
to you that the teacher/coach noticeqg how
you did.
thing else, and it's hard to focus. You notice TM{’St: Silifie/cther hand, the teacher/ Coach ‘
some people are writing fast and others are said this in front of other people and you “
talking to classmates, wonder what they think because they di |
get a compliment. VO

|




Merrell Strong Kids student workbook. Here is an example of small group roll play. Kids
in Grades 3-5 are to act out the appropriate emotions for each situation in front of a
group. Why put kids through this? After this lesson will kids go home asking for a

puppy? There is no set of values or context.
R

R BT T N

LESSON 4:Under51ondmg X 5
he,

play Scenarios

SUPPLEMENT 4.3 student Role-

Small-GrouP

weekend, bu
project. You would I
your friend’s house if y
on Monday. You kr(ljo:vvoyrlstu
our project an ’
r?guyse. lfpthat project wasn t due O
probably go to your friend’s house

think Maylee might feel.

ou didn

r
ou go to

lety gn Monday, you coul

| Act out how you

Situation 2: You are Tamika. At the beginning OTI thsur
year, your parents told you that if you finished all y b
homework every week for a whole quarter, you gou
choose a puppy for your family at break. Today is
Friday of your last week and you just got your report
to take home that shows that you did finish all of your
homework. You know that when you get home you can
tell your parents the good news. Act out how you think

Tamika might feel.

5 | Situation 3: You are Lakota. You are working with José
§ | on asocial studies project. The teacher told you to

{ | make a poster for your project. You have some great
ideas about how to do the poster but noticed that José
is already starting on it. You really want your ideas to be
included in the poster, but José doesn’t say much when
you tell him your ideas. Act out how you think Lakota

' might feel.

.,

M:fyrall! Strong Klds-—(?nﬁas 3-:. A Sod:l gnd ELmo\‘io!sI i.aamkng\ Curriculum, Second Edition,
Copyright © 2016 by Paul H. Brookes Publishing Cor, Inc. Al ights jecenay = " ‘




Merrell Strong Kids teachers guide. In the beginning of the guide there are letters to
parents that the school is supposed to send out, letting them know each lesson that will

be presented. Are these letters being sent to parents?

Then, in the guide there is a section on support systems and knowing to get help. This
is to guide the facilitator to let the children know where to seek help and how to put
together a list of resources. A list of resources would be great for the parents. |
disagree that children should be told to talk to other family members, neighbors,
teacher, school psychologist before being encouraged to go to their parents.

when to Get Help (l

Support Systems and Knowind

iti jstance an
@ 5 MINS. Students may require addmonatl’ easiloactive it
- challenges. Encourage them to be P’

in advance ur ey are able to i
d isi e that they o
i of any crisis. Ens 2
nel, personal safety networks, and community or ganization:
)

d support when faced with life's |
owing to whom they can turn
dentify the school person-
s that can be helpfy],

t we might need help and thir;gasv};ngiean d(;

/ source: , an.

We will ralkl about howd o el cr SUPPO 1t There are e i

if you feel like you neé m S ove you have any need for o b improve
oW,

knowing who they are I ) 2 o
your chgémces of getting help quickly if you ever

Sample Script
" o know when

ivi - When to Seek Help ; ; ;
petig ¢ Jlearned important skills during this unit but
hey have of the possible problems they

2MINS.  Explain to students that for all
@ that these skills may not be enough help involved or professional help.
ize awareness of their
o discussiog t())fhw jors and the intensity 2? :heir problems by using
motions, and behavio! ' 5
thougl_\tlsytifl have learned from Strong Kids. Encourage students to share their
the skills they ha courage them to be aware of

i ddition, en
concerns with an adult they trust. In a B A
others’ emotions and challenges sO that they can suggest resources to their peers.

Sample Script
Sometimes, a problem can be too much for us to handle on our own, and some-

times our emotional issues can turn into serious problems. If a prol?lem ever gets
serious, there are people you can turn to for help. A problem is serious when it gets
in the way of you being able to do the things you like to do or.you need fo dg, ll.ke
having healthy relationships and getting your work done. So, if you feel like life is
feeling really difficult, you’re having a hard time knowing what to do, some of the
not-so-good or unhelpful ideas are coming to mind, and nothing is working to make
you feel better; this is when you want to ask an adult you trust for help. For example,
if you don’t get asked to the school dance or feel rejected by someone, and you are
sad for days and cannot eat or sleep or you don’t want to leave the house, this is
when you may want to talk to someone to help you feel better. It's also important for
you to be aware of how your friends are feeling and what kinds of challenges they
are going through. Remember, we talked about cues and paying attention to those
cues so that you can be a support to your friends or encourage them to talk to
someone. There are adults here at school who can help you and your classmates.

Activity D: List of Resources

@ W) [hese lefme.nt‘ 12.4 as a handout. Have students think about and list the adults
and othe.r individuals they trust and can talk to at school, at home, and in the
community. Help students generate names if they can’t think of any (e.g., parent,

S R s cm—
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other adult family members
, @ close
teacher, counselor, school p adult fri
3 sychologi end or neighbo
resources or organizations that gist). Have stud 1, clergy, principal,
can be ents also identify communi
ty

school’
your ol's mental health referra] pm(‘:\elpﬁﬂ when needed. Be familiar with

¥

o .x* if you ever need to make a referral. ess in case stud
‘:I'ln ' sample Script kL
fall A Use this handout to discuss and wri

trust and can talk to wh write down the adults i

ik | will help you and give 3232;,,; ed help. If you doun”::':n’;o:;'n";oﬂfm e
p’e care about you names of people wh o contact,
more fully. It is alsoyim’ w:g,t, You to be well, and can ht:’ca iSgpRort youTlieeS
to identify them be portant to know the resources wi 42 gegtcipatoln o
- what other nasourt:’;o e sl il clefz;t]mgyow iy

: s are in our community? [All . Can someone share

are in a situati nity? [Allow ti ;

this handouit';:eamijt iy need someone to talk to or';:J‘;:asvhea:;%}eme%kw

ey oy p it in a safe place so that yo , look at
] 1 you can use it when it's needed.

ut
o
Il‘;:
gir
e \fl‘om the Strong Kids web site during Lesson 15
g these tests again so that you can determine how

S ce and overcoming adversity. Encourage
W’ﬁtﬁmﬂ KMssldﬂsmhdpmem

or questions from the lesson
ills can be
cipation in Strong
o in this program and created a tree to
keep US strong. In the review activity
mm the key points from
lieve it of not, we will continue
" s, You will make mistakes and



Merrel i i i
porre IOSntizzghKlds teachers guide. This curriculum has an expectation of behavior
chers and group leaders. Where are the parents in this discussion?
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a written outline of the topics included in the curriculum may be useful as well
25 an agenda for the individual lesson. With children who are not yet skilled
readers, a brief verbal overview will suffice.

STATING EXPECTED BEHAVIORS

Because of the nature of the lessons in Strong Start—Grades K-2, behavior
expectations for students or group members must be very clear. Some of the
. units re_'volve around sensitive issues, and every opportunity should be taken
A _m'prowde instruction and subsequent reinforcement for appropriate behavior.
A wded\i;-;sshouldﬁeelfreetosharetheirbeliefs and feelings on the targeted top-
but '_m}lst not feel pressured into revealing anything that makes them feel
ble. You should state expected behaviors before instruction, before
es, and before the practice sections of lessons. In some cases,
| to teach and reinforce behavioral expectations more frequently
times.
ommendation for promoting appropriate behavior in school
recommend that teachers and group leaders develop
e rules for appropriate behavior. Rules should be stated
that they should tell students what is expected rather than
nple, respect your classmates is a positively stated rule,
‘negatively stated rule that does not tell students what
Rules should be simple and appropriate to the devel-
ren for whom they are intended. In addition, the list
minimum. Usually, no more than five general rules
l;lll are more effective when you teach them to
ties to reinforce the rules through remind-

C your classroom or center. Ina
the element of time is especially critical.
¢ “ﬁtesctdnsﬂ\e curriculum, use your
‘the Strong Start lessons. We recom-
d and organized for easy distribution
order before you start the
 during transitions. If possible,

It

g Dh e

have a clear view of you, the
e are both appropriate.

) 0e arrangement on

the demonstrations)



Merrell Strong Kids teachers guide. Here is a reminder to explain students can choose
to share personal information or not. Teach students to tell stories without naming
names. Students are expected to share and give out personal information while the

parents are not present.

Introduction
O Explain to students that a new curriculum will be stan-ed_ !
; be taught and explain the importancg .

| O Give examples of what will
[ emotional health.

O Introduce “Henry.”
'} Il. Defining Behavior Expectations

O List rules for the group-
O Discuss the importance of each expectation.

Discussion of Confidentiality
dents can choose to share pers

s without 'nm

1.
O Explain that stu
O Teach students to tell storie

IV. Introduction to the
O Use Supplement 1.1 to intro
O Review topics orally.

V. Read a Book from t

Book Title/Author:
O Help students to identify

O Use relevant que#ie?)g;t 0

VI. Closure
O Review with stu




Botvin Life Skills student workbook. Grades 4&5. This is inappropriate for this age
development. It puts the child in a confrontational situation or potential policing or
management situation.

T —geinesTy

Smokin Information
/

Worksheet 7 -
Smoking Information Journal Topic
You are sitting in the no-smoking section of a restaurant. The people at
ou ignore the no-smoking sign and light up cigarettes.You just f“\'\s\\“\

next to Y
d do not want to \)reathe-m e
N

learning about the effects of smoking in class an

smoke. What do you do and say to these people? Use the space below to Xy
what happens.




What is the purpose of this exercise? The 10- or 11-year-old needs to decide what to
do with a million dollars on their own. Why are parents left out?

Thlnk (){ all thC pCOple Wh
what to do with the Mong, Gr,

-ies to influence your decisions ap, anq “:m

_ Finally, write about whyt Voo

ut

Ih spacc l’u,'“‘

they try to g mt vou to
dec ide to do W Ilh it

This feeds into the next worksheet. This is private information not for a school session.
It speaks about receiving peer pressure.

Worksheet 15
Where to Go for Help curn to for help if you were

d
u coul 5 rodble wi 4.

le yo
Directions: Make a list of the peoP 4 were unco

u
feelmg peer pressure to do something YO




Again not appropriate guidance from a child social worker. A child should not advise
another child what to say to a bully. Where are the parents?

e
%
~
e ———
— d
B

= M’h”t 16
ocial skills Journal Topic

 Your friend is hZ_Wing a lot of problems at home, She comes to you and tells vou
that she is thinking of running away from homc.Try to use pos"m\c peer prc‘ssurc
o convince your friend that running away is not the best way to solve the
pmblcm- Give your friend ideas of who she could go to for help.

grtiveness
A

rksheet 18
Assertiveness Journal Topic

your friend comes to you with a big problem. Every day older kids tease her ang

ush and shove her on the way home from school. Until now she didn’t do
anything about it, but they haven’t stopped. She doesn’t want to get into trouble
for ﬁghting so she comes to you for help. Use the space below to write about

what you would tell your friend to say to the bullies.



Botvin Life Skills student workbook. 61 grade. Violence and the Media section.

Why are we promoting our 12 yea- old children to watch examples of violence and
explain the acts?

A. List the TV shows and
& movies you w,
i é:::cters In each show smoke, drlntt,ctrs:o ;;;v:e;f(r;«rr“w“ il
ch S€ One or two TV shows, Lot plisprm 3 violently.
eck whether an act iieren

sho t violent acts portrayed in each one.
once, circle the act. Ws physical yed

or verbal violence. If it happens more than

- Watching TV

A.NameofMovleorM




T

Choose one or two Shows, LI ©
g . Listan di
ctis r ri I it |Ia ens more than once

circle the act.

WORKSHEET



The exercise is having children watch graphic verbal and physical violence and then
write about it. Are they trying to shed doubt on the police and sympathy for criminals?

Do a reality check when you wa
Here are some questio nsyto ask.tCh your favorite movies or TV shows.

Reality Checkes




These questions solicit a child’s personal information or family information out without
parental consent as if it is a counseling session.

, DesFribe two situations that made you feel very anxious, and check off the signs of
anxiety that you experienced.

|
Dealing with Anxiety: -

Situations That Made Me Feel Anxious

Situation 1




What is done with the information on this page? Again, personal information can be
given out without parental consent. It’s a tattle-tale page.

( ' Everyone 9ets annoyed by one thing or another. List and rate the situations that
Y this week. Be specific.

made you ang




CONCLUSION

There is enough information found in our review that we feel the school board and other
parents need to see this curriculum and determine if it is still appropriate for Bay District
Schools. There are more straightforward curriculum choices not written by and for
mental health professionals that can teach the life skills found in the state requirements.
BDS can be more transparent with parents regarding this curriculum, allowing them to
gran informed consent or to opt out for their child.



